Strategies used by Yessenov University teachers for increasing students’ vocabulary

One of the biggest challenges faced by teachers of English Language Learners (ELLs) is to help students achieve proficiency in academic language and vocabulary or Cognitive Academic Language Proficiency (CALP). Every day in our schools a fast growing number of teachers of non- English speakers search for an essential tool their students need to continue their education. The missing piece is academic language. The vocabulary, grammar and comprehension skills that will enable these students to read, write, and construct meaning of subject specific texts. 
Conversational English or Basic Interpersonal Communication Skills (BICS) can be learned relatively quickly, while the formal academic English can take several years. Each content area has its own specialized vocabulary that students need to learn in order to advance on their academic careers. This Vocabulary Strategies document has been developed to assist teachers with students who speak little or no English, struggling readers, and students who need to be motivated and challenged to learn faster. For some of these students, school can be a confusing and even fearful experience as they struggle to understand what is being taught in their classes. This document will provide educators of English Language Learners (ELLs) and students who are falling behind, with the instructional support they need to succeed academically. 
Research on vocabulary instruction reveals that vocabulary can be learned indirectly, although some vocabulary must be taught directly. Indirect vocabulary learning refers to the vocabulary that is learned through the process of hearing and seeing words, through conversations with older siblings or adults, through being read to, and through experiencing reading on your own. Direct vocabulary learning occurs through explicit and meaningful instruction that goes from decoding individual words to understanding the meaning of the word and to be able to make sense of the word to use it in normal conversation and in writing paragraphs and essays. 
Indirect Vocabulary Learning. Indirect vocabulary learning refers to the indirect way children learn the meanings of most of the words through everyday experiences with oral and written language. The following are some of the ways children can learn indirectly:
- Engaging students in daily conversations. When children are engaged in conversations with others, especially with adults, they hear the repetition of the words and how these words are used in regular conversation. The more oral language experience children have, the more words and meaning of these words they will learn.
 - Reading aloud daily to students. Reading aloud should be a daily practice. Providing opportunities to study particular unknown or unfamiliar words and engaging the 8 children in conversations related to the book provides them opportunities to relate to prior knowledge and experience or to build background when there is no prior knowledge. 
- Providing time and opportunities for students to read on their own. When teachers and parents can engage children to on the exploration and selection of preferred readings or readings that will bring answers to important questions, students learn to value reading and the more they read, the more word meanings they will learn.
Direct instruction is also important because it helps students learn difficult words that can guide them to a better comprehension of the reading. Usually these words can be related to a specific subject and are not part of the student’s daily instructional vocabulary experiences. The following are some guidelines that can help with direct vocabulary instruction: 
- Teaching specific vocabulary words before the reading. This practice can help students learn new words and comprehend the text. 
- Using the vocabulary taught in different contexts. The more students use the words in different contexts during various periods of time, the more they are likely to learn the words. 
- Repeating vocabulary exposure. The more children see, hear, read, or write specific words, the better they learn these words. Repeated exposure to words in different texts promotes active engagement an increases comprehension.
Lessons can be enhanced to address your students’ strengths and limitations with the appropriate scaffolds or temporary instructional support to promote the student’s independent skills. These scaffolds can include sentence stems, thinking maps, paragraph templates, graphic organizers, or word banks. The scaffolds should be prepared according to the learner’s language proficiency level and the goals of the lesson. The following pages describe and present examples of sentence frame implementation.
The use of sentence frames is focused on developing fast vocabulary for students to be able to speak effectively about a subject. It serves for two purposes, to help students speak academically and in a logical sequence. When students use the sentence frames or sentence starters, they can participate in class and this fact increases their self-esteem. How to implement a sentence frame for beginner students:
1. Show the students the sentence or several sentences and model speaking the sentence frame to the students. Students can respond chorally after each sentence. 
2. Ask the students to read the sentence and discuss the meaning with concrete examples 
3. Ask if anyone has questions about the sentence. Are there any words that students do not understand? 
4. Ask the students to fill in the blanks of the sentence frame with the numbers, mathematical expression, equation, or words that they believe will complete the sentence. 
5. Ask the student to share their sentence frames with a partners and /or table groups. Check for accuracy. 
[bookmark: _GoBack]6. Additionally, each group could repeat the sentence when each student shares the sentence frame (diagram ).

            


1


Modeling of sentence frame


Discussing of the meaning


2


Students' feedback 


'Fill in the blanks' activity


3


Peer correction


Sharing of sentence frames









