Ways to motivate young readers. Strategies that work
Motivation is one of the most important factors in language learning. Children with a good attitude towards English are more likely to work hard and keep going when learning gets challenging.
What motivates children to learn a language?

There are two main types of motivation.

Learning English for a particular purpose – for example to get a job, get into university, to travel.

Learning English because you enjoy learning, having fun and making progress. This tends to be 
the most effective form of motivation.
Children are also more motivated when they have a positive impression of English-speaking people and cultures. If they like the music, films or sports, they are more likely to want to learn the language.
What motivates children at different ages?

Essentially, it’s the same. Learners of all ages achieve more when they are intrinsically motivated. In other words, when the learning experience is fun, interesting and meaningful.

Children will want to learn if they have extrinsic motivation, such as getting a reward for good results, or needing English for university studies. But as Steve Jobs said: ‘The only way to do great work is to love what you do.’
When students read a passage or a book, they usually have a reason for doing it. Likewise when they avoid reading a text that they may be expected to read, they usually have a reason for their resistance. The most prominent reason for recreational reading is "I enjoy it." This reason refers to interest or intrinsic motivation, which means doing something for its own sake, and these motivations are internal to the student.

Students who consistently read for their own interest are often quite competent and are usually highly achieving readers. Wigfield and Guthrie (1997) documented that students who are intrinsically motivated spend 300% more time reading than students who have low intrinsic motivation for reading. Compared to 10 other motivations, intrinsic motivation for reading was most highly associated with whether or not students read widely and frequently on their own accord.

Another reason students read in school is external pressure. Often students say that their reason for reading is that "The teacher assigned it," or "I'll get in trouble if I don't." In this case the reason for reading is external motivation. This reason is not chosen by the student and this reading will be avoided if possible. 
In this article I want to present some strategies that motivate learners to read and do it with pleasure.
1 Directed Reading Thinking Activity (DRTA)
The Directed Reading Thinking Activity (DRTA) is a comprehension strategy that guides students in asking questions about a text, making predictions, and then reading to confirm or refute their predictions. The DRTA process encourages students to be active and thoughtful readers, enhancing their comprehension.
Why use directed reading thinking activity?

It encourages students to be active and thoughtful readers.

It activates students' prior knowledge.

It teaches students to monitor their understanding of the text as they're reading.

It helps strengthen reading and critical thinking skills.
How to use directed reading thinking activity

Teachers should follow the steps below when creating a DRTA.

1. Determine the text to be used and pre-select points for students to pause during the reading process.

2. Introduce the text, the purpose of the DRTA, and provide examples of how to make predictions. 

Note: Be aware of the reading levels of each student, and be prepared to provide appropriate questions, prompts, and support as needed.

3. Use the following outline to guide the procedure: 

D = DIRECT. Teachers direct and activate students' thinking prior to reading a passage by scanning the title, chapter headings, illustrations, and other materials. Teachers should use open-ended questions to direct students as they make predictions about the content or perspective of the text (e.g., "Given this title, what do you think the passage will be about?").

R = READING. Students read up to the first pre-selected stopping point. The teacher then prompts the students with questions about specific information and asks them to evaluate their predictions and refine them if necessary. This process should be continued until students have read each section of the passage.

T = THINKING. At the end of each section, students go back through the text and think about their predictions. Students should verify or modify their predictions by finding supporting statements in the text. 
2 Concept Maps

A concept map is a visual organizer that can enrich students' understanding of a new concept. Using a graphic organizer, students think about the concept in several ways. Most concept map organizers engage students in answering questions such as, "What is it? What is it like? What are some examples?" Concept maps deepen understanding and comprehension.

Why use a concept map?

It helps children organize new information.

It helps students to make meaningful connections between the main idea and other information.

They're easy to construct and can be used within any content area.
How to use a concept map

Note: It is important that teachers spend time introducing younger students to charts and diagrams prior to using this strategy.

There are several ways to construct concept maps. Most include the following steps:

1. Model how to identify the major ideas or concepts presented in a selection of text as you read.

2. Organize the ideas into categories. 
3. Remind students that your organization may change as you continue to read and add more information.

4. Use lines or arrows on the map to represent how ideas are connected to one another, a particular category, and/or the main concept. 
5. Limit the amount of information on the map to avoid frustration.

6. After students have finished the map, encourage them to share and reflect on how they each made the connections between concepts.

7. Encourage students to use the concept map to summarize what was read.
3 Inquiry Chart

The Inquiry Chart (I-chart) is a strategy that enables students to gather information about a topic from several sources. Teachers design the I-chart around several questions about a topic. Students read or listen to several sources on the topic and record answers to the posed questions within the I-chart. Students generate a summary in the final row. Different answers from various perspectives can be explored as a class.
Why use an inquiry chart?

It fosters critical thinking and strengthens reading skills.

It teaches younger students to generate meaningful questions about a topic and learn to organize their writing.

Students build upon prior knowledge or thoughts about the topic by sharing interesting facts.

How to use an inquiry chart

1. The teacher provides each student with a blank I-chart and assists with topic selection OR provides the pre-selected topic.

2. The students engage in forming questions about the topic. Those questions are placed at the top of each individual column.

3. The rows are for recording any information students already know and the key ideas pulled from several different sources of information. The last row gives students the opportunity to pull together the ideas into a general summary.

4. Teachers may ask students to resolve competing ideas found in the separate sources or develop new questions to explore based on any conflicting or incomplete information.

The planning phase includes:

identifying the topic

forming questions

constructing the I-chart

collecting materials

The next step is to engage students in the interacting phase which involves:

exploring prior knowledge

sharing of interesting facts

reading and rereading

Finally, teachers guide the students through the integrating and evaluation phase by:

summarizing

comparing

researching

reporting

4 Listen-Read-Discuss (LRD)

The listen-read-discuss strategy helps students comprehend text. Before reading, students listen to a short lecture delivered by the teacher. The students then read a text selection about the topic. After reading, there is a large group discussion or students engage in small group discussions about the topic. During the discussion, students compare and contrast the information from the lecture with the information they read.
Why use listen-read-discuss?

It helps students comprehend material presented orally.

It builds students' prior knowledge before they read a text.

It engages struggling readers in classroom discussions.

This simple, flexible strategy can be used across all curriculum areas with almost any text.

How to use listen-read-discuss

1. Listen: Present information to students about the book they will be reading. This can be in the form of a short lecture on the topic, using a graphic organizer to guide the lecture.

2. Read: Ask students to read a text selection. The content should be similar to the material presented during the "listen" portion of the lesson.

3. Discuss: Lead a classroom discussion of the material. Encourage students to reflect on any differences between their reading of the content and your presentation.
5 Think-Pair-Share

Think-pair-share (TPS) is a collaborative learning strategy where students work together to solve a problem or answer a question about an assigned reading. This strategy requires students to (1) think individually about a topic or answer to a question; and (2) share ideas with classmates. Discussing with a partner maximizes participation, focuses attention and engages students in comprehending the reading material.
Why use think-pair-share?

It helps students to think individually about a topic or answer to a question.

It teaches students to share ideas with classmates and builds oral communication skills.

It helps focus attention and engage students in comprehending the reading material.
How to use think-pair-share

1. Decide upon the text to be read and develop the set of questions or prompts that target key content concepts.

2. Describe the purpose of the strategy and provide guidelines for discussions.

3. Model the procedure to ensure that students understand how to use the strategy.

4. Monitor and support students as they work through the following:

6 Question the Author
Questioning the author is a strategy that engages students actively with a text. Rather than reading and taking information from a text, the QtA strategy encourages students to ask questions of the author and the text. Through forming their questions, students learn more about the text. Students learn to ask questions such as: What is the author's message? Does the author explain this clearly? How does this connect to what the author said earlier?
Why use question the author?

It engages students in the reading and helps to solidify their understanding of a text.

It teaches students to form questions to the author while reading.

It teaches students to critique the author's writing.
How to use question the author

This strategy is best suited for nonfiction texts.

1. Select a passage that is both interesting and can spur a good conversation.

2. Decide appropriate stopping points where you think your students need to obtain a greater understanding.

3. Create queries or questions for each stopping point. 

What is the author trying to say?

Why do you think the author used the following phrase?

Does this make sense to you?

4. Display a short passage to your students along with one or two queries you have designed ahead of time.

5. Model for your students how to think through the queries.

6. Ask students to read and work through the queries you have prepared for their readings.

7 Story Sequence
Sequencing is one of many skills that contributes to students' ability to comprehend what they read. Sequencing refers to the identification of the components of a story — the beginning, middle, and end — and also to the ability to retell the events within a given text in the order in which they occurred. The ability to sequence events in a text is a key comprehension strategy, especially for narrative texts. Sequencing is also an important component of problem-solving across subjects.
Why teach story sequence?

It assists with comprehension, especially for narrative texts.

Sequence structures help students of varying abilities organize information and ideas efficiently.

Sequencing is also an important component of problem-solving across the curriculum, including science and social studies.
8 Reading Guide
Reading guides can assist with developing students' comprehension. They help students navigate reading material, especially difficult chapters or nonfiction reading. Students respond to a teacher-created written guide of prompts as they read an assigned text. Reading Guides help students to comprehend the main points of the reading and understand the organizational structure of a text.
Why use a reading guide?

It can be developed for a variety of reading material and reading levels.

It helps guide students through what they are about to read, and helps students monitor their comprehension while reading.

It helps students to follow the main points of the reading and understand the organization of a text.

It helps readers to think actively as they read and have a purpose for reading.

How to use reading guides

1. The teacher determines the major ideas from a book or an assigned reading and considers each student's knowledge related to the concepts.

2. Teachers then write questions or statements designed to guide readers through the major ideas and supporting details of the text. Guides may be phrased as statements or as questions.

3. Teachers begin the procedure by introducing the assigned book, discussing the main ideas, and new vocabulary.

4. Teachers then discuss the statements or ask the questions on the Reading Guide.

Teachers may read the selection aloud or students read the assigned text as teachers monitor reading.

Teachers and students work together to respond to statements or questions on the reading guides during the reading process. Teachers should monitor and support students as they work.

Note: As students gain proficiency at completing reading guides, they may design their own guides and provide support for one another.

9 Question-Answer Relationship (QAR)

The question–answer relationship (QAR) strategy helps students understand the different types of questions. By learning that the answers to some questions are "Right There" in the text, that some answers require a reader to "Think and Search," and that some answers can only be answered "On My Own," students recognize that they must first consider the question before developing an answer.
Why use question–answer relationship?

It can improve students' reading comprehension.

It teaches students how to ask questions about their reading and where to find the answers to them.

It helps students to think about the text they are reading and beyond it, too.

It inspires them to think creatively and work cooperatively while challenging them to use higher-level thinking skills.

How to use question–answer relationship

1. Explain to students that there are four types of questions they will encounter. Define each type of question and give an example.

Four types of questions are examined in the QAR:

Right There Questions: Literal questions whose answers can be found in the text. Often the words used in the question are the same words found in the text.

Think and Search Questions: Answers are gathered from several parts of the text and put together to make meaning.

Author and You: These questions are based on information provided in the text but the student is required to relate it to their own experience. Although the answer does not lie directly in the text, the student must have read it in order to answer the question.

On My Own: These questions do not require the student to have read the passage but he/she must use their background or prior knowledge to answer the question.

2. Read a short passage aloud to your students.

3. Have predetermined questions you will ask after you stop reading. When you have finished reading, read the questions aloud to students and model how you decide which type of question you have been asked to answer.

4. Show students how find information to answer the question (i.e., in the text, from your own experiences, etc.).
10. Choral Reading

Choral reading is reading aloud in unison with a whole class or group of students. Choral reading helps build students' fluency, self-confidence, and motivation. Because students are reading aloud together, students who may ordinarily feel self-conscious or nervous about reading aloud have built-in support.

Why use choral reading?

It can provide less skilled readers the opportunity to practice and receive support before being required to read on their own.

It provides a model for fluent reading as students listen.

It helps improve the ability to read sight words.
How to use choral reading

1. Choose a book or passage that works well for reading aloud as a group: 

Patterned or predictable (for beginning readers)

Not too long

At the independent reading level of most students

2. Provide each student a copy of the text so they may follow along. (Note: You may wish to use an overhead projector or place students at a computer monitor with the text on the screen)

3. Read the passage or story aloud and model fluent reading for the students.

4. Ask the students to use a marker or finger to follow along with the text as they read.

5. Reread the passage and have all students in the group read the story or passage aloud in unison.
